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•• A large percent of English vocabulary comes from Latin.A large percent of English vocabulary comes from Latin.
Even a higher percent of Spanish vocabulary derivesEven a higher percent of Spanish vocabulary derives
from Latin.from Latin.

•• Some everyday words in Spanish may be less used orSome everyday words in Spanish may be less used or

Spanish and English

•• Some everyday words in Spanish may be less used orSome everyday words in Spanish may be less used or
academic words in English. For example: accommodateacademic words in English. For example: accommodate
== acomodaracomodar

•• There are thousands of words in Spanish and EnglishThere are thousands of words in Spanish and English
that have similar spelling and meaning, these arethat have similar spelling and meaning, these are
cognates.cognates.



Successful bilingual readers used strategies for comprehending
both Spanish and English texts:

1. Focusing on unknown words

2. Using cognates as one source of knowledge

3. Monitoring comprehension

Transfer Study*

3. Monitoring comprehension

4. Drawing Inferences

5. Actively using prior knowledge

Unsuccessful readers focused much less on comprehension as their
goal for reading.

* Jimenez, R.T., G.E. Garcia and P.D. Pearson. 1996. The Reading Strategies of Bilingual Latina/o Students
Who Are Successful English Readers: Opportunities and Obstacles. Reading Research Quarterly, Vol.
31, 90-112



Reading-disabled
Portuguese-English
bilingual children

Reading-disabled
English monolingual

children

Task: Pseudoword reading and spelling

These children These childrenThese children
performed
significantly higher

These children
performed
significantly lower

This may reflect a positive transfer from the more predictable
grapheme-phoneme conversion rules of Portuguese to English. It
may also indicate that bilingualism is not an impediment to reading,
syntactic and memory skills.

* Fontoura, H.A. and L.S. Siegel. 1995. Reading, Syntactic, and Working Memory Skills of Bilingual
Portuguese-English Canadian Children. Reading and Writing: An Interdisciplinary Journal, Vol. 7 pp.
139-153.



1. There was evidence of a need for a basic (but limited) knowledge of
English.

2. The use of good meaning-making strategies was paramount in
comprehending both Spanish and English.

Transfer Study: Reading Stories
and Informational Texts*

3. Degree of spoken fluency in English did not result in a good predictor to
differentiate between poorer or better readers.

These findings support Cummins’ interdependence principle that a
“common underlying proficiency” makes the transfer of literacy skills
possible across languages.

* Langer, J.A., L Bartolome, O. Vasquez, and T. Lucas. 1990. Meaning Construction in School Literacy Tasks:
A Study of Bilingual Students. American Educational Research Journal, Vol. 27, No. 3, pp. 427-471.



Most Common Reasons for ELLs’
Low Test Scores

1. Lack of adequate proficiency in the language of the test

2. Lack of prior knowledge of the topic

3. Lack of cognitive strategies to problem solve, circumvent

obstacles, use the right approach to comprehensionobstacles, use the right approach to comprehension

These translate into:

• Low fluency

• Limited vocabulary

• Random strategies if any



Are Bilingual and ESL teachers
teaching for transfer?

1. What do you know about your students’

native language and culture? Any

similarities with English?similarities with English?

2. Are you teaching in the students’ native

language or using it as support?

3. Are you creating activities for effective

transfer?



Learning About Students’ Native
Language

Any native language is a resource that

ELLs have. Using native language as a

resource advances English acquisition.

In fact, when students learn similarities

and differences between the two

languages the knowledge of both

increases.



Using Native Language as a
Resource – Not a Support

The driver looked and realized that there were
insurmountable obstacles ahead.

Student: ¿Maestra, qué quiere decir eso?

Teacher: Que era difícil seguir.

Questions
1. What are your ideas about this situation?

2. What would you do differently?





Word Study - Expanding
Student Vocabulary

Activities-Examples and Demonstrations
The word line (example: obstáculos)
The word web (example: movement)
Words in the content areas (word line)
Words in nature to describe (miniscule ---Words in nature to describe (miniscule ---
humongous) Example: moss, liken, grass,
redwoods, etc.

Appropriate Activities
1. Clear
2. It can work in both languages.
3. It involves many approaches to learning.
4. It can help transfer.



Native Language and English:
Separate but Equal

What we, teachers should do:

1. Commit to one language per lesson. Ask your students to do the same.

If it is difficult for them, reminding them of the target language and

paraphrasing in the language of the lesson.

2. Plan and prepare topics and the language to be used carefully. If you2. Plan and prepare topics and the language to be used carefully. If you

are a bilingual individual, you may easily engage in borrowing and

code switching. Let’s avoid that.

3. Use language acquisition methodology for to support comprehension in

the language in which you are teaching: TPR, comprehensible input,

scaffolding, caretaker speech, demonstrations, etc.

4. Engage as many multiple intelligences as possible. This makes new

learning brain friendly. Review WL activity.



Team Teaching, Comparisons and
Activities for Effective Transfer

1. Design one period per week to Reflect and Compare

2. If possible, make this a team-teaching period with bilingual and ESL

teachers leading the activities

3. Reflect with your students on what was learned during the week. List

students’ contributions in the appropriate organizer.

4. List the areas in which both languages are similar and where they differ.

5. Use graphic organizers to summarize what is being discussed. (See the

Spider graphs and the Reflect & Compare charts.)

6. Complete with students the Reflect & Compare charts with surprising

findings where the two languages are compared. (See example)

7. Bilingual/classroom teacher and ESL teacher should guide the reflection,

each using one language and asking students to also use the

corresponding language.



Reflect and Compare Reflexión y Comparación

1. We learned these cognates: Arachnids,

variety, pairs, abdomen, adult, inmature,

predator, insects, active, victims, capture,

venon

2. In Spanish, adjectives could be femenino or

masculino in gender and singular or plural in

number. Adjectives and nouns have to agree

1. Cognados que aprendimos: arácnidos,

variedad, pares, abdomen, adulto,

inmaduras, depredadoras, insectos,

activas, víctimas, capturar, veneno

2. En inglés, los adjetivos no tienen género

ni número.

3. En inglés no se usa el acento ortográfico.number. Adjectives and nouns have to agree

in gender and number.

3. Many Spanish words have an accent mark like

an apostrophe on top of a vowel. There are

rules of when to use this mark.

4. In Spanish, personal pronouns are hardly

used. The verb form tells who we are talking

about.

3. En inglés no se usa el acento ortográfico.

Es más fácil escribir sin ellos.

4. En inglés, los pronombres personales

como I, you, it, he, she, we, you, se

repiten mucho. Los verbos no tienen

conjugaciones que nos ayudan a saber de

quién estamos hablando.









Graphic organizers are useful in

1. Making connections explicit (this is very important
for ELLs)

2. Helping the learner to summarize material

3. Providing an opportunity to organize learning in
progress

4. Serving as a plan for learning (brainstorming).

(There are several examples of GO after this presentation)
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Example of Graphic

organizers inorganizers in

Spanish and English
(Please, use them for teaching purposes and conserve my name as the
creator of each organizer. Thanks. Ana M. Mistral, Ph.D.)


