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WIDA Standards

Curriculum

InstructionAssessment



Essential Question

How do I cohesively thread the WIDA standards 

through Curriculum, Instruction and Assessment?

Enduring Understandings

ÅWIDA standards are embedded in the content 

standards.

ÅPerformance assessment is a critical component 

of unit development.



WIDA Standards 
1. ELLs communicate in English for social and instructional 

purposes within the school setting. (SIL)

2. ELLs communicate information, ideas, and concepts necessary 

for academic success in the content area of Language Arts. 

(LoLa)

3. ELLs communicate information, ideas, and concepts necessary 

for academic success in the content area of Mathematics. 

(LoMa)

4. ELLs communicate information, ideas, and concepts necessary 

for academic success in the content area of Science. (LoSc)

5. ELLs communicate information, ideas, and concepts necessary 

for academic success in the content area of Social Studies. 
(LoSS)



Curriculum: What to teach

·LANGUAGE

·Language objectives embedded in content

·Curriculum mapping of language functions, 
language forms, and domains.

·Key content vocabulary based on standards 
(e.g. NCTM and Academic Word List).

Å Use framework to select vocabulary.



Questions for Selecting Vocabulary

1. Representative

2. Repeatability

3. Transportable

4. Contextual Analysis

5. Structural Analysis

6. Cognitive Load

Is it critical to understanding?

Will it be used again?

Is it needed for discussions or writing?

Can they use context to figure it out?

ÅCan they use structure?

Have I exceeded the number they can 

learn?

Adapted from Graves, 2006; Nagy, 1988; Marzano & Pickering, 2005



Curriculum Planning Process: 

Unpack the Standards

Content Standards

Content Objectives

Language Demands

Performance Indicators



Academic Language and WIDA  standards

òAcademic language refers to 
the abilities to construct 

meaning from oral and written 
languages, relate complex ideas 

and information, recognize 
features of different genres and 
use various linguistic strategies 

to communicate.ó

The WIDA ELP Standards 
guide the teaching and 
learning of academic 
languagefor English 
Language Learners.

Dutro & Moran, 2003



Components of Academic Language

Bricks: vocabulary

Mortar: 
Grammar/syntax/form

Foundation: 

Language functions 

Zwiers, 2008



Unpack Academic Language Demands

·Look at content standard: 

·What would be the outcomes for 

each language domain?

·Which language tasks in terms of 

performance criteria are needed to 

accomplish goals of content 

standard?



WIDA Performance Criteria

Linguistic Complexity

Vocabulary Usage

Language Control



Linguistic Complexity
Level 1 ïSingle words

Level 2 ïPhrases, short sentences

Level 3 ïSeries of related sentences

Level 4 ïModerate discourse

Level 5 ïComplex discourse

Language Control
Level 1 ïMemorized language

Level 2 ïLanguage w/errors where 

meaning is obscured

Level 3 ïLanguage w/errors but 

meaning is retained

Level 4 ïLanguage w/minimal errors

Level 5 ïLanguage comparable to 

English peers

Vocabulary Usage
Level 1 ïMost common vocabulary

Level 2 ïHigh frequency vocabulary

Level 3 ïGeneral and some specific vocabulary

Level 4 ïSpecialized and some technical 

vocabulary

Level 5 ïSpecialized & technical vocabulary



Unpacking Performance Criteria

·Linguistic complexity

·Cohesion

·Quantity  and variety of sentences

·Vocabulary 

·Key grade level content-specific words

·Transitions

·Language control

·Unusual phonological characteristics

·Specific grammatical aspects



Language Functions and Examples of Forms

Language Function Examples of Language Forms

Expressing needs and likes Indirect/ direct object, subject/ verb 

agreement, pronouns

Describing people, places, and 

things

Nouns, pronouns, adjectives

Describing spatial and temporal 

relations 

Prepositional phrases

Describing actions Present progressive

tense, adverbs

Retelling/relating past events Past tense verbs, perfect aspect (present 

and past)

Making predictions Verbs: future tense, conditional mode

Asking Informational Questions Verbs and verb phrases in questions



Language Objective

Function
Topic Domain Outcome



Model Performance Indicators

Grade Level Cluster 6 -8

Standards 4: (the language of) Science

___________________________

Language Proficiency Level: 3 
Developing

Language Domain: Reading

_____________________________

Identify characteristics and 
conditions related to natural disasters 

based on text and pictures

The language 
function

The content 
stem

The type of support



Transforming MPIs
·Transform content, language function, support or domain

·Use in unit and lesson planning and curriculum development.

Language Function Listening         Speaking

Identify specific geographic 

locations on maps based on oral 

information and check with a 

partner

Describe specific geographic 

locations on maps based on oral 

information and check with a 

partner



Transforming MPIs
Support Summative to Formative

Find labeled pictures of 

foodby initial sounds.

Find real-life examples of 

foods with initial sounds.

Addition of support

Outline steps ofscientific 

inquiry involving elements or 

compounds with a partner.

Outline steps ofscientific 

inquiry involving elements or 

compounds based on 

graphic support or 

pictures with a partner.



Chunk and Chew

With a partner, answer these questions.

·What are the 3 performance criteria?

·What are the components of academic language?

·What is the òformulaó for a language objective?

·How do you òunpackó performance criteria?

·Whatõs an example of a language task you just had your students 

do?

·What language function, structure and vocabulary did they need to 

complete the task?



Instruction: How do we teach?

·Gradual Release of Responsibility
·Strategic lists of vocabulary (content and 

proficiency level) and language functions and 
forms 
·Authentic tasks
·Student engagement activities
·Technology
·Integration of strategies



ESL Program Designs: Where do we teach?

·Push in 

·Co-teaching model

·Pull out (in grade level clusters)

·Sheltered content classes

·Self ïcontained grade level or proficiency level

·Dually certificated Elementary certificate with 

Bilingual endorsement and  ESL certificate

·Etc. 



Gradual Release of Responsibility

·Encompasses best practices for ALL but especially 

for ELLs:

·Focused instruction. òI do ðyou watch.ó

·Modeling, think aloud, comprehensible input

·Guided instruction. òI do ðyou help.ó 

·Practice with teacher 

·Collaborative learning òYou do ðI help.ó 

·Practice with peers (interactive use of  language)

·Independent task learning òYou do -I watch.ó
(Fisher and Frey) 



Academic Vocabulary 

·Creative, student-centered vocabulary 

games/activities.

·Vocabulary Alive

·Word Sort

·Inside/Outside Circles

·Who has/I have

·Accountable Talk

·Key content vocabulary and vocabulary 

differentiated by ELP level; òshades of meaning.ó



Language Structures

·Focused and deliberate opportunities for authentic 
use of language structures and academic vocabulary

·Scaffold

·Appropriate feedback

Identify reasons people decide to immigrate to the US

Beginner People immigrate for better _______ (noun: jobs, education, etc.)

Intermediate Many people decide to immigrate because they want -------(noun 

phrase: a better job, a safer life, better schools)

Advanced People from many countries decideto immigrate because ____ 

(independent clause: they are victims of war, they want to join family 

members, etc.)

Dutro& Kinsella, 2010



Student engagement strategies

Reciprocal teaching

Think-Pair Share

Hands-on activities

Give one/get one



Technology and ELLs

Websites

ÅColorínColorado, starfall, 
Brainpopé.

Materials
ÅIpods, computers, smart boards, é

Applications
ÅWebpages, animoto, twitter, é



Integration of strategies

·Meta-cognitive

·Think-alouds, monitoring comprehension, self-

assessment

·Cognitive

·Summarizing, predicting, questioning, 

inferences, note-taking

·Social/affective

·Clarification, cooperative groups

Chamot



Assessment: 

How do we know learning has occurred

·On-going

·Informal and formal

·Authentic/performance      

·Project-based

·Assessment must match instruction

·Multiple indicators

·Separate language and content

·Reflective practice



BALANCED ASSESSMENT SYTEM

Ongoing assessments could involve 

observation, student self-assessment, or 

projects rated using a rubric,

Periodic assessments that provide students, parents,

and educators with information on unit attainment or 

progress across units.

Occasional (often annual) assessments that provide 

parents, educators, and policymakers with 

information on studentsõ progress with regard to a 

course and/or standard.

WIDA



At the heart of a well 
balanced assessment system 
are the same standards that 

drive instruction . These 
standards, for ELLs, include 
learning targets for both 

language
and content.

WIDA



Spontaneous: observation, Q&A, Listening to studentsõ 

conversations. 

Planned: journal entry, short tests, quizzes, homework 

exercises, observation protocols, in-class assignments or 

activities, in- or out-of-class projects, simulation or role-play 

activities, checklists, student conferences, and peer assessments.



Formative Assessment
·Tasks:

·Create a poster

·Create a timeline of events

·Draft an essay

·Presentation of problem-solving in math

·Possible tools to assess studentõs language in completing task

·Checklist (uses present tense, uses, content vocabulary words)

·Rating scale

·Rubric

·Anecdotal records

·Observation

·Survey, interview

·Paper and pencil test



Formative Language Assessment Records for ELLs 

(FLARE) in Secondary School

· This project is developing a system for the formative assessment of academic 
language and literacy for English language learners (ELLs) in the middle and 
high school grades using best practices. 

· FLAREis providing an assessment system aligned to WIDAõs nationally 
recognized English language proficiency standards and ACTõs college readiness 
standards, thus equipping teachers with practical tools for keeping ELLs on 
track for academic success and post secondary opportunities. 

· Developing progressive language learning targets and exploring the connection 
between language learning targets and formative assessment components are 
the hallmark of the FLAREassessment model. 

· FLAREis not only developing valid and reliable formative measures of 
studentsõ progress in academic English language proficiency, but also supporting 
and expanding ELL and general education teachersõ capacity to evaluate and 
instruct their students. 

·What is learned from this process will be critical to understanding how to 
improve the instruction, assessment, and learning of ELL students. 

· http://www.wcer.wisc.edu/projects/projects.php?project_num=555

http://www.wcer.wisc.edu/projects/projects.php?project_num=555


WIDA MODEL

Measure of Developing English Language (MODEL)Ê for 
Grades 1ð2 and 3ð5. 

·The WIDA MODELÊ assessments are aligned to the MPIs of the WIDA 
ELP Standards. 

·Determine studentsõ English language proficiency levels

·Identify candidates for ESL/bilingual services 

·Assist in determining the type and amount of instructional

services needed

·Provide information about language growth as an interim benchmark 
assessment

·(WIDA states only) Determine tier placement for annual assessment

·Designed to be individually administered except the Reading and 
Writing tests for Grades 3ð5 may be given to small groups of up to 5 
students

·Adaptive: 

·Composite proficiency score



WIDA Consortium / CAL / 

MetriTech

Summative

ACCESS for ELLs Overview

· Secure, large-scale test

· Anchored in the WIDA ELP Standards

· Assesses academic language

· Three tiers for each grade level cluster (1-2, 3-5, 6-8, 

9-12)

· One third of test items replaced annually

· Administered once per year as required by No 

Child Left Behind (AMAO ðTitle III)

·Indicator of studentõs readiness to perform on state 

content test




