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€ EQUALITY FOR ELLS
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There is no equality of
treatment merely by i
providing students with
the same facilities,
textbooks, teachers,
and curriculum; for
students who do not
understand English are
effectively foreclosed
from any meaningful
education.

Lau v. Nichols, 1974




FOR SLIFE

» U.S. Departments of Justice and Education \
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(page 18)
ﬁe-appropriate curriculum; not “watered do

ess to core curriculum and grade-level

lards
| necessary segregation; provid "‘.
to interact with English;ﬂi..







| @ SLIFES IN NEW JERS EY

"SLIFEs are a subset of newcomersi
[ to U.S. schools, who have a
‘lhmltEd background in Ilteracy

ﬁ:jd/or interrupted schooling .

'hey also are below grac

\ . ontent skill

—

« (Freeman & Freeman, 2002)
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[ Working definition:
" These students are defined as ELLs, above the
ge of seven, who:
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€ ALTERNATIVE PROGRAMS
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Benefits of Creating a Newcomer
Alternative Program

* Program tailored to the needs of
newcomers

X Mandatory small class sizes J
tructured around students’ needs #
i

—and life circumstances
Ized location

e/
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£, State Approved Alternative
%/ Programs for SLIFE

'+ State Alternative ed. Programs (N.J.A.C.
EA:16-9.1(a) (p.71)
must be board approved

0ogram requirements:

mum student-teacher ratio o

4_-_* ......... 100 programs
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Programs for SLIFE

* An Individualized Program Plan (IPP) shall be
developed for each student;

 Individualized instruction to students shall
address the Core Curriculum Content
- Standards;

'Instructional staff shall be appropriately ,

certified
—\—? emic instruction sufficient to fulfil!
jrac on requirements shall be pr '

—



State Approved Alternative
%=’ Programs for SLIFE \

~ » Comprehensive support services and ‘E
programs shall address each student's
ealth, social and emotional j

velopment and behavior;

- and |
‘\.Lmum student enrollmgp‘.'.

less than two co
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Ensurlng the Civil Rights B
= of Newcomers

ranslated ELL fact sheets for families, community, teach‘
. A

kt OCR at (800) 421-3481 (TDD: 800-877-83

mm,

www.|ustice.gov/crt/complaint/#three




NO CHILDHOOD HERE

Helps practitioners
better

understand the
journey of their . &
students and their PRSI

g
re as O n S fo r [ By Elizabeth Kennedy

immigrating
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THROUGH THE
GOLDEN DOOR

| Educational
l Approaches

or Immigrant
olescents
‘Limited




@ ARESEARCHED
%= COMPOSITE MODEL

A researched composite model is
-implemented allowing for an effective
program design which includes:

_Instructional Interventions
Ongoing Staff Development
Parental/Families Involvement

- Support services/Workforce -




SPECIAL
INTERVENTIONS

Before/After School ESL Program, Saturday
Academy (Title III Funded)

Countywide Vocational SLIFE Academy

Tutoring
Counseling

Social Services

Local Partnershlps (CBO'S & COLLEGES)



Outreach Program to Refugees & Immigrant
Service Centers | |

Academic and Career Counseling
Social Services/I&RS Interventions/CST

Attendance Program Assistance
Health/mental & physical services & counseling

Community college & CBO collaborations

Follow-Up with receiving schools/programs on. .

students
program

performance who have exited the




PARENT/FAMILY EDUCATION PROGRAM

Cultural Orientation for Refugees Workshop
District ‘Parent Conferences

Regional Parent Workshops.

Immigration/Refugee Agency Workshops

Adult Educatlon ESL Classes

Communlty Based Organizations (CBO) Workshops




#%Y~. BRYCS Refugee & Immigrant Family
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Videos of u » ‘, \ W’
parents ' B =
discussing their - - . , 1‘,‘. L\

experience
Refugee and Immigrant

Synthesizes best Family and Community

ractices
:‘oor immigrant Engagement with the Schools
! fam i Iy E‘: k! : " Bridging Refugee Youth & Children’s Services (BRYCS)

engagement and
TA
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, € STAFF DEVELOPMENT

i
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Differentiated Instructional Practices

Second Language Acquisition Theory for"
Newcomers SLIFE

Sheltered Instructional Model & Lesson
Plan Format

Scaffolding Instructlon for ELLs usmg the
NJDOE Model Curriculum Framework

Content Based ESL Ongoing PD
Literacy Programs - (L1.& L2) ..
Alternative Education




A DAY IN THE LIFE OF
" AS.L.LF.E. STUDENT
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y http://www.nj.gov/education/bilingual/resources/

Bilingual/ESL Resources

Ed ucation These links contain a variety of resources for ESL/Bilingual programs.

Family Engagement [+]

Information on Specific ELL Populations

« Early Childhood
« ELLs with Special and Diverse Needs

« Newcomers and SIFEs

» Refugees
State and Federal Policy » Adult ELL Programs
« Unaccompanied Immigrant Children

ACCESS for ELLs 2.0
Professional Development 7 Parent Forms i [+]
Program Resources 4

Contact Our Bureau

Regional Resources [+]

Testing [+]



E“ingua”ESL Resources for Newcomers and Students with an Interrupted Formal Education
i (SIFEs)
Education

Social/Family Resources

= Wésicoming and Orienting Mewcomer Students 1o LS. Schools

« Immigrant Family and Community Engagemeant in the Schoois
eyl Dewedogrmeasnd = Raading for High School ELL=

Wi,

“ontect Chur Burasau = WIDA SLIFE Newcomer Builetin

= Teaching and Learning for SIFES and Refugee Sackgrounds {webinar)

= How o Suppor ELL Studaerms with Inferrupied Formal Education (articie)

= English Langusage Leamesr insinsction m Middls and High School {vwwebinar)

= Halping Mewcomear Students Succeed in Sscondary Schools and Beyond (adicle)
= Establishing an Effective MNewcomer Program (aricle)

= How o Sends Your Mesw Armivals fsbinar)

= The MNewoomer Progran (article)
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Interrupted Formal Education

Introduction

Consider Monica, who has enrolled in a suburban Chicago high school after she immigraced
1w the Unird Stares from rural Guaremal:, Monica’s locl scheol in Guatemala only offered
education for Kindergarten through Grads 2; the intermediate and secondary schools were
lacared in : ciry thas was over an hour away by bus. Therefore, like most other children in e
sommuarity, she staped home w help her family afte: she completed the seond grale. The
farmily rreemi ta the United States when Monic was 14 years old. ar which peint she
enrolled in the local school district a3 3 freshman in high schoel.

Onee she enrolled in high schoel, Monics unique sluctions needs beame appaccas, Whilz
she disd have basic lireracy skills in her natve lngpsage, her academic skilk had never progressed
much past the scoond grade level. Tt was the responsibility of ber new school o help her acquire
the language skills and content area knowledge necesary for sucoess in an American high
school, including bemming praficient in scademic English.

This bulletin foctses an the needs of saedenes like Monica, wha have limited or interrupred
tormal education. Becse the s majoriy of studenrs in this group are ensolled in Grades 6
throrgh 12, we will e on tuse grade bvels. However, many of the tips and suggections can
be applied n bhvwer grade levels as well, Throughoat the bulletn we will explore academic anc
social-emotional ficters that ey affect this group of students, examine the benefies of bubldiag
comniiinity partnerships, addres bow to ases student readines levels, smd offer 2 checklise of
consideratians for Inarmctonal plannkng.

Who Are Students with Limited or

Interrupted Formal Education®

Srudents with Limired or Intermipted Formal Educarion (SLIFE) ks an umbeells reem used wo
describe a diverse sulsee of the English larguage leamer popalition who share several unifying
characteristics. SLIFE wsually ase new o the ULS. scioal system and have had intemupeed or
limmired schawling opporsunities in their native country. They bave limited backgrounds in
reading and writing i1 their native language(s) and are below grade level in mas: sesdemic
el (Freeman & Fresman, 2003). Stadents who have these characterlstis conld be refiygess,
migrant students, or any student who experienced limised or interrupeed aceess to wchoal for s
variety of reasons, such as poverty, isulated geographic locales, limvited transportation options,
mcieral expectations jor school attendance, a need to enter the workforee and contrbute w the
family incame, namrnl disasters, war, or civil srife.

Additionally, the number of vears of compulsory education vasies from esuntry to counery
{Short & Beywon, 2004). For cample, students from Mexico may believe that they have
somnpleted their education upon Anishing “la secundaria,” the squivalent of ninth grade in
the U5, Uzon immigrating to the ULS., thee studeats may be unaware of the expeciation

w eontinue their education enil the age of 18, The recent wane of unacosmpanied minons
woming m the U5, fiom Central Amenicaalso genenlly fit into the SLIFE eategory. The
vinlence and poverty that many of these ywung people experienced in their native countries
bavee led v limmited and inerrupeed educaional opportunities. It is abo important o note tha
the perceptinn of the age of majority can vary from cultore to coltire. While in the LS. o
|6-vear-ole is considered 2 mingr, a child of chis ape would be considered an aduls with adule
nesponsibilities in many other countries.
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For a fair selection
everybody has to take
the same exam: please

climb that tree

P, - Y

Our Education System

“Everybody is a genius. But if you judge a fish by its
ability to climb a tree, it will [ive its whole life

5&?{%@ that it is .s*.tupz'd: = _ ﬁ [63 it gEinS tﬂlﬂ




s CONTACT INFORMATION

Yasmln E. Hernandez-Manno

NJDOE
Interim Executive County Superintendent

Mercer County Ofﬂce of Educatlon

Emall
County Office: 609-588-5872




